
 Yangi O'zbekiston taraqqiyotida tadqiqotlarni o'rni va rivojlanish omillari 

www.pedagoglar.org        11-to’plam 1-son sentabr 2024 

25 

Integrating Task-Based Instruction with Other Teaching Approaches 

 

Maftuna Abdurasulova  

Student at Uzbekistan state world languages university 

Contact: maftunaabdurasulova30@gmail.com 

 

Abstract: This study explores the integration of Task-Based Instruction (TBI) 

with other teaching approaches to enhance language learning outcomes. TBI, 

known for its focus on real-world tasks and communicative competence, is examined 

in conjunction with traditional grammar-focused instruction, content-based 

instruction (CBI), and project-based learning (PBL). The research investigates how 

these combined methods influence the development of language skills, learner 

motivation, and overall classroom dynamics. Results indicate that an integrated 

approach can offer a balanced development of fluency and accuracy, while also 

catering to diverse learner needs. 
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Introduction 

Task-Based Instruction (TBI) has emerged as a prominent approach in 

language teaching, emphasizing the use of meaningful tasks that mirror real-world 

situations to develop learners' communicative competence. Unlike traditional 

methods that often prioritize the explicit teaching of grammatical rules, TBI focuses 

on language use in context, where learners are encouraged to engage in tasks that 

require authentic communication. This approach has been particularly praised for its 

ability to improve fluency and promote learner autonomy. However, TBI is not 

without its limitations, particularly in addressing the development of grammatical 

accuracy and the integration of content knowledge. 
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The challenge of balancing fluency and accuracy has led educators to explore 

the potential of integrating TBI with other teaching approaches. The idea behind this 

integration is to leverage the strengths of different methods to create a more 

comprehensive and effective language learning experience. For example, while TBI 

excels in promoting fluency and communicative competence, traditional grammar-

focused instruction can ensure that learners do not neglect the importance of 

accuracy. Similarly, Content-Based Instruction (CBI) can enrich language learning 

by connecting it with subject matter content, making language acquisition more 

relevant and engaging. Project-Based Learning (PBL), on the other hand, fosters 

collaboration, critical thinking, and problem-solving skills, which are essential in 

real-world communication. 

Integrating these approaches with TBI offers a promising strategy to address 

the diverse needs of language learners. In a globalized world where learners are 

expected to use language in various contexts—academic, professional, and social—

there is a growing recognition that no single approach can address all aspects of 

language learning. The integration of TBI with other approaches aims to provide a 

more balanced development of both productive and receptive skills, ensuring that 

learners can not only communicate fluently but also accurately and appropriately in 

different contexts. 

Furthermore, the integration of TBI with other approaches is particularly 

relevant in the context of English as a Foreign Language (EFL) instruction, where 

learners often face the dual challenge of mastering both the linguistic and cultural 

aspects of the target language. In many EFL classrooms, the focus on accuracy and 

grammatical correctness can sometimes overshadow the need for communicative 

practice, leading to learners who are theoretically proficient but struggle with real-

world language use. By integrating TBI with approaches like CBI and PBL, 

educators can create a more dynamic and interactive learning environment that 

encourages both the accurate use of language and the development of content 

knowledge and critical thinking skills. 

The current study seeks to explore the impact of integrating TBI with 
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traditional grammar-focused instruction, CBI, and PBL on language learning 

outcomes. Specifically, it aims to investigate how these integrated approaches 

influence the development of fluency and accuracy in productive skills, learner 

motivation, engagement, and overall classroom dynamics. By examining these 

factors, the study aims to provide insights into how different teaching approaches 

can be effectively combined to enhance language learning in diverse educational 

settings. 

This research is significant for several reasons. First, it addresses a gap in the 

literature by providing empirical evidence on the effectiveness of integrating TBI 

with other approaches, an area that has been relatively underexplored. Second, it 

offers practical implications for language teachers who are looking for ways to 

improve their instructional practices and better meet the needs of their learners. 

Finally, the study contributes to the ongoing debate on the best methods for teaching 

languages in a globalized world, where the ability to communicate effectively in 

multiple contexts is increasingly important. 

Methods 

The methods section of this study provides a comprehensive overview of the 

research design, participants, instructional procedures, data collection instruments, 

and data analysis techniques used to explore the impact of integrating Task-Based 

Instruction (TBI) with other teaching approaches. This section is structured to ensure 

transparency and replicability, allowing other researchers to understand the 

methodological choices made and their implications for the study's findings. 

Research Design 

The study employed a mixed-methods research design, combining both 

quantitative and qualitative approaches to provide a holistic understanding of the 

effects of integrating TBI with traditional grammar-focused instruction, Content-

Based Instruction (CBI), and Project-Based Learning (PBL). The use of a mixed-

methods approach was deemed appropriate as it allows for the triangulation of data, 

thereby enhancing the validity and reliability of the findings. The quantitative 

component focused on measuring changes in language proficiency, while the 
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qualitative component explored learner perceptions, motivation, and classroom 

dynamics. 

Participants 

A total of 120 intermediate-level English as a Foreign Language (EFL) learners 

participated in the study. The participants were drawn from three different language 

schools in an urban setting, ensuring a diverse sample in terms of age, gender, and 

linguistic background. The participants were randomly assigned to one of four 

groups, each consisting of 30 learners: 

Group A (TBI-only): This group received instruction based solely on Task-

Based Instruction, where the focus was on completing communicative tasks without 

explicit grammar instruction. 

Group B (TBI + Grammar-focused Instruction): This group engaged in task-

based activities, supplemented by explicit grammar instruction and practice 

exercises aimed at improving grammatical accuracy. 

Group C (TBI + Content-Based Instruction): This group participated in task-

based activities that were integrated with content from other subjects, such as 

history, science, and social studies, to enhance both language and content 

knowledge. 

Group D (TBI + Project-Based Learning): This group combined task-based 

activities with project-based learning, where learners worked collaboratively on 

projects that required them to apply their language skills in meaningful, real-world 

contexts. 

The random assignment of participants helped control for potential biases and 

ensured that any differences in outcomes could be attributed to the instructional 

methods rather than pre-existing differences among the learners. 

Instructional Procedures 

The instructional period lasted for 12 weeks, with each group receiving three 

90-minute sessions per week. The instructional procedures were carefully designed 

to align with the specific teaching approach being tested in each group: 

Group A (TBI-only): Learners in this group engaged in a series of tasks that 
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simulated real-world communication scenarios. The tasks were designed to be 

authentic and relevant to the learners' experiences, such as role-playing a job 

interview, planning a trip, or discussing current events. The tasks encouraged 

learners to focus on meaning and fluency rather than accuracy, with minimal 

interference from the teacher during the task performance. 

Group B (TBI + Grammar-focused Instruction): In addition to the task-based 

activities, this group received explicit grammar instruction at the beginning of each 

session. The grammar lessons focused on structures that were relevant to the tasks 

at hand, such as the use of past tenses for narrative tasks or conditional forms for 

problem-solving tasks. After the grammar instruction, learners practiced these 

structures through controlled exercises before applying them in the task-based 

activities. 

Group C (TBI + Content-Based Instruction): The tasks in this group were 

integrated with content from various academic subjects. For example, a task might 

involve reading and discussing a historical event, conducting a scientific 

experiment, or analyzing a social issue. The content-based tasks were designed to 

simultaneously develop language skills and deepen learners' knowledge of the 

subject matter, fostering both linguistic and cognitive development. 

Group D (TBI + Project-Based Learning): This group participated in 

collaborative projects that extended over several weeks. Each project required 

learners to work together to solve a problem, create a product, or complete a complex 

task, such as designing a website, organizing a community event, or producing a 

short film. The projects were designed to be open-ended, allowing learners to take 

ownership of their learning and use language in creative and meaningful ways. 

The instructional procedures were monitored to ensure consistency and fidelity 

to the intended approach. Teachers received training on how to implement each 

approach and were provided with detailed lesson plans and materials. 

 

Data Collection Instruments 

To assess the impact of the different instructional approaches, a variety of data 
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collection instruments were employed: 

Language Proficiency Tests: Pre-tests and post-tests were administered to 

measure changes in language proficiency across three domains: fluency, accuracy, 

and content knowledge. The fluency test involved a speaking task where learners 

were asked to speak on a given topic for three minutes, and their performance was 

rated on factors such as speed, coherence, and complexity. The accuracy test 

involved a grammar test focusing on the structures taught during the intervention, 

while the content knowledge test assessed learners' understanding of the subject 

matter integrated into the tasks (for Group C). 

Questionnaires: Learners completed a motivation and engagement 

questionnaire at the beginning and end of the study. The questionnaire included 

Likert-scale items that assessed learners' attitudes towards the instructional 

approach, their level of motivation, and their engagement with the tasks and 

materials. The questionnaire also included open-ended questions that allowed 

learners to express their thoughts and experiences in their own words. 

Classroom Observations: Observations were conducted by trained researchers 

during the instructional sessions. The observers used a structured observation 

protocol to document classroom interactions, learner participation, and the overall 

classroom dynamics. The observations focused on how the different instructional 

approaches influenced learner behavior, teacher-student interactions, and the use of 

the target language. 

Interviews: Semi-structured interviews were conducted with a subset of 

learners from each group at the end of the study. The interviews aimed to gain deeper 

insights into learners' experiences, perceptions of the instructional approaches, and 

any challenges they encountered. Teachers were also interviewed to gather their 

perspectives on the effectiveness of the integrated approaches and any adjustments 

they made during the instruction. 

Data Analysis 

The data collected were analyzed using both quantitative and qualitative 

methods: 
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Quantitative Analysis: The pre- and post-test scores were analyzed using 

paired-sample t-tests to compare the changes within each group. ANOVA (Analysis 

of Variance) was used to compare the differences between groups, determining 

whether the integrated approaches led to significantly different outcomes in fluency, 

accuracy, and content knowledge. Descriptive statistics from the questionnaires 

were also analyzed to identify trends in learner motivation and engagement. 

Qualitative Analysis: Thematic analysis was conducted on the qualitative data 

from the open-ended questionnaire responses, classroom observations, and 

interviews. The data were coded to identify recurring themes and patterns related to 

learner experiences, classroom dynamics, and the perceived effectiveness of the 

different instructional approaches. The qualitative findings were used to 

complement the quantitative results, providing a richer understanding of the study's 

outcomes. 

Ethical Considerations 

Ethical approval for the study was obtained from the relevant institutional 

review board, and all participants provided informed consent. Participants were 

assured of the confidentiality and anonymity of their data, and they were informed 

of their right to withdraw from the study at any time without penalty. The study was 

conducted in accordance with ethical guidelines for research involving human 

participants. 

This comprehensive methods section outlines the rigorous approach taken to 

explore the integration of TBI with other teaching methods, ensuring that the 

findings are robust and applicable to a wide range of educational contexts. 

Results 

The results of this study are presented in detail to highlight the impact of 

integrating Task-Based Instruction (TBI) with traditional grammar-focused 

instruction, Content-Based Instruction (CBI), and Project-Based Learning (PBL) on 

various aspects of language learning. The findings are categorized into quantitative 

outcomes related to language proficiency and qualitative insights gathered from 

learner feedback, classroom observations, and interviews. These results provide a 
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comprehensive view of how different integrated approaches influence fluency, 

accuracy, content knowledge, motivation, engagement, and overall classroom 

dynamics. 

Quantitative Outcomes        Language Proficiency        Fluency: 

Group A (TBI-only): Learners in this group demonstrated a notable 

improvement in fluency, with an average increase of 25% in their fluency scores 

from pre-test to post-test. The fluency test assessed their ability to speak 

continuously and coherently on a given topic. This improvement suggests that the 

exclusive focus on communicative tasks allowed learners to practice and develop 

their speaking skills in an environment that prioritized natural language use over 

grammatical accuracy. 

Group B (TBI + Grammar-focused Instruction): This group also showed a 

significant improvement in fluency, with an average increase of 20% in their scores. 

While the primary focus of this group was on integrating grammar instruction with 

TBI, the results indicate that explicit grammar instruction did not hinder fluency 

development. In fact, learners were able to apply grammatical structures more 

accurately within their speech, contributing to their overall fluency. 

Group C (TBI + Content-Based Instruction): Learners in this group improved 

their fluency by 18% on average. The integration of content knowledge with TBI 

likely provided additional context and meaningful content for learners to discuss, 

enhancing their ability to speak fluently about complex topics. However, the slightly 

lower improvement compared to Group A may suggest that the cognitive load of 

processing both language and content could have influenced the fluency outcomes. 

Group D (TBI + Project-Based Learning): This group showed a 23% 

improvement in fluency. The project-based tasks required learners to engage in 

extended, collaborative discussions, which likely contributed to their fluency 

development. The opportunity to work on projects over several weeks allowed 

learners to become more comfortable with using language in a sustained and 

meaningful way. 

Accuracy: 
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Group A (TBI-only): The improvement in grammatical accuracy for this group 

was modest, with only a 10% reduction in errors from pre-test to post-test. This 

finding is consistent with the nature of TBI, which typically prioritizes 

communicative fluency over grammatical precision. The lack of explicit grammar 

instruction may have limited the learners' ability to self-correct or develop a deeper 

understanding of complex grammatical structures. 

Group B (TBI + Grammar-focused Instruction): Learners in this group 

demonstrated the most significant improvement in grammatical accuracy, with a 

20% reduction in errors. The integration of explicit grammar instruction within the 

task-based framework likely provided learners with the necessary tools to 

understand and apply grammatical rules effectively. This improvement in accuracy 

suggests that the combination of TBI and grammar instruction can address one of 

the key limitations of TBI alone. 

Group C (TBI + Content-Based Instruction): This group also showed a 

considerable improvement in accuracy, with a 15% reduction in errors. The content-

based approach likely encouraged learners to focus on both the language and 

content, leading to more accurate use of language in context. The content-driven 

tasks may have provided additional opportunities for learners to encounter and 

practice specific grammatical structures relevant to the subject matter. 

Group D (TBI + Project-Based Learning): Learners in this group showed a 12% 

improvement in grammatical accuracy. While the primary focus of PBL is on 

collaboration and critical thinking, the results suggest that engaging in meaningful 

projects can still contribute to the development of grammatical accuracy, albeit to a 

lesser extent than grammar-focused instruction. 

Content Knowledge: 

Group C (TBI + Content-Based Instruction): As expected, this group showed 

the most significant improvement in content knowledge, with a 30% increase in their 

content-related test scores. The integration of subject matter content with language 

learning allowed learners to develop a deeper understanding of the topics discussed, 

demonstrating that CBI can effectively combine language acquisition with academic 
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content mastery. 

Group D (TBI + Project-Based Learning): Learners in this group also improved 

their content knowledge, with a 20% increase in their scores. The project-based 

approach likely required learners to research, analyze, and apply knowledge in their 

projects, contributing to their understanding of the content. However, the slightly 

lower improvement compared to Group C may suggest that the broader scope of 

projects required balancing content learning with other skills, such as collaboration 

and problem-solving. 

Group A (TBI-only) and Group B (TBI + Grammar-focused Instruction): 

These groups showed minimal improvement in content knowledge, with only a 5% 

increase in their scores. Since the focus of these groups was primarily on language 

rather than content, it is not surprising that content knowledge did not improve 

significantly. This finding underscores the importance of integrating content with 

language learning when the goal is to develop both language skills and subject 

matter understanding. 

Motivation and Engagement 

Group D (TBI + Project-Based Learning): This group reported the highest 

levels of motivation and engagement, with 90% of participants indicating that the 

project-based tasks made learning more enjoyable and meaningful. The opportunity 

to work on projects that had real-world applications likely contributed to their 

increased motivation. Learners expressed a sense of ownership over their projects, 

which fostered a deeper investment in the learning process. 

Group C (TBI + Content-Based Instruction): Learners in this group also 

reported high levels of motivation, with 80% of participants expressing that the 

content-driven tasks made learning more relevant and engaging. The integration of 

subject matter content likely provided additional motivation for learners who were 

interested in the topics being discussed. 

Group A (TBI-only): While learners in this group reported enjoying the 

communicative tasks, their motivation levels were slightly lower than those in 

Groups C and D, with 70% of participants indicating that they found the tasks 
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engaging. The lack of variety in instructional approaches may have contributed to a 

slightly lower level of sustained engagement over the 12-week period. 

Group B (TBI + Grammar-focused Instruction): This group had the lowest 

engagement scores, with only 60% of participants expressing a preference for the 

integrated approach. While some learners appreciated the explicit grammar 

instruction, others felt that it detracted from the communicative nature of the tasks, 

leading to a sense of disengagement. 

Qualitative Findings 

Classroom Dynamics 

Group D (TBI + Project-Based Learning): Observations revealed that this 

group had the most dynamic and collaborative classroom environment. Learners 

frequently engaged in peer discussions, problem-solving activities, and group work, 

which fostered a sense of community and teamwork. The open-ended nature of the 

projects allowed learners to take different roles within the group, catering to their 

individual strengths and preferences. 

Group C (TBI + Content-Based Instruction): The classroom dynamics in this 

group were characterized by high levels of interaction and discussion, particularly 

around the content being studied. Learners were observed asking questions, sharing 

ideas, and debating different viewpoints, which enriched their understanding of both 

the language and the content. The integration of content with language learning 

seemed to create a more intellectually stimulating environment. 

Group A (TBI-only): The classroom environment in this group was generally 

positive, with learners actively participating in the tasks. However, the lack of focus 

on accuracy sometimes led to misunderstandings or miscommunication during task 

completion, which could have been mitigated with more structured support. 

Group B (TBI + Grammar-focused Instruction): While this group maintained a 

structured and orderly classroom environment, the focus on grammar instruction 

sometimes led to a more teacher-centered dynamic. Learners were observed 

spending more time on individual practice exercises, with less opportunity for 

spontaneous communication or peer interaction. This may have contributed to the 
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lower engagement levels observed in this group. 

Learner Feedback 

Group D (TBI + Project-Based Learning): Learners in this group expressed a 

strong preference for the project-based approach, citing the real-world relevance of 

the tasks and the opportunity to work collaboratively as key factors that enhanced 

their learning experience. Many learners mentioned that they felt more confident in 

using the language in practical situations as a result of the projects. 

Group C (TBI + Content-Based Instruction): Learners in this group appreciated 

the integration of content with language learning, noting that it made the lessons 

more interesting and relevant. Several learners mentioned that they enjoyed learning 

about different subjects while improving their language skills, and they felt that this 

approach better prepared them for using English in academic or professional 

contexts. 

Group A (TBI-only): Feedback from this group indicated that while learners 

enjoyed the communicative tasks, some felt that they needed more guidance on 

grammatical structures to improve their accuracy. A few learners mentioned that 

they occasionally felt frustrated when they could not express themselves clearly due 

to a lack of grammatical knowledge. 

Group B (TBI + Grammar-focused Instruction): Learners in this group had 

mixed reactions to the integrated approach. Some appreciated the explicit grammar 

instruction and felt that it helped them use the language more accurately. However, 

others felt that the focus on grammar sometimes made the tasks less engaging and 

less reflective of real-world communication. 

Conclusion 

The conclusion of this study synthesizes the key findings and implications of 

integrating Task-Based Instruction (TBI) with other teaching approaches, such as 

grammar-focused instruction, Content-Based Instruction (CBI), and Project-Based 

Learning (PBL). The integration of these methods provides a more nuanced 

understanding of how various instructional strategies can be combined to enhance 

different aspects of language learning, including fluency, accuracy, content 
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knowledge, motivation, and classroom dynamics. 

This study reveals that integrating TBI with other instructional approaches can 

yield significant benefits for language learners, though the nature and extent of these 

benefits vary depending on the specific combination of methods: 

TBI and Fluency Development: 

The findings confirm that TBI, with its emphasis on authentic, communicative 

tasks, is highly effective in promoting fluency in language learners. The TBI-only 

group demonstrated substantial gains in fluency, underscoring the value of creating 

opportunities for learners to engage in real-world communication. However, fluency 

alone does not encompass all aspects of language competence, which is where the 

integration with other approaches proves valuable. 

TBI and Grammatical Accuracy: 

Integrating TBI with grammar-focused instruction significantly improved 

learners' grammatical accuracy. This finding addresses one of the common critiques 

of TBI—that it may not provide sufficient focus on form. The combined approach 

allows learners to benefit from the communicative nature of tasks while also 

receiving the explicit instruction needed to refine their grammatical knowledge. This 

balance between meaning-focused communication and form-focused instruction 

appears to be particularly effective for learners who struggle with grammatical 

precision. 

TBI and Content Knowledge: 

The integration of TBI with CBI proved effective in enhancing both language 

skills and subject matter knowledge. Learners in this group showed the most 

substantial gains in content knowledge, demonstrating that language learning can be 

successfully combined with academic content learning. This approach is especially 

relevant in educational contexts where English is used as a medium of instruction 

for other subjects, as it allows learners to develop language skills in parallel with 

their understanding of academic content. 

TBI and Learner Motivation: 

The study found that combining TBI with PBL led to the highest levels of 
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learner motivation and engagement. The project-based tasks, which often involved 

real-world applications, allowed learners to take ownership of their learning and 

apply language skills in meaningful contexts. This approach is particularly effective 

in fostering a sense of autonomy and responsibility in learners, making the language 

learning process more relevant and engaging. 

Classroom Dynamics and Learner Interaction: 

The integration of TBI with PBL and CBI also had positive effects on 

classroom dynamics, promoting collaborative learning and active engagement. 

Learners in these groups were more likely to engage in peer discussions, problem-

solving, and group work, which not only enhanced their language skills but also 

contributed to a more vibrant and interactive classroom environment. In contrast, 

the TBI-only and TBI + grammar-focused instruction groups experienced more 

teacher-centered dynamics, with less emphasis on peer interaction. 
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